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This paper briefly ^examines the viability and • 
a iloB-reme^iai college freshman composition course 
those Mexican-Ame^rican student's Who are capab|(e of 
successf ijll'y completing the regular freshman EnglisJii* 
etorical conGepts and skills of composition normally 
shman English can more easily he taught using content 
ntially of miore* interest to"^ the Hexican-Amef loan 

paper offers a few exaiftpleg of the way in, wiich certain 
rials may be used to teach various types of composition. 
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Intro (iuctlon 

When educate rs^t^ljc about college English and the 
Mexican- American, ffhey frequently conceptualise, if not 
verbalize, a rem^alar progranyo/ sorts. I do not intend to 
deny the import^ce of suid^h remedial English programs, not only 

« ' ' ■ ^ - .■ 

for Mexican-Aiierican sttldents but for college students, generally* 
^We are all aware of the sharp drop in the overall literacy- 
rate of stude^nts in recent years and ^he constant, yet legitimiate, 
complaint of college teachers as to . the lower caliber of students 
enrolled in freshman ^nglish. However, we should not automatically 
assume tffe-i^^^KeEjL^apf^ial program for Mexican-American studeijtts 
has to be ^remedial in nature. 

This morning I would like to briefly comment on the 

' . .,../:. 

viability and potential of a freshman* English course for 
Hexican-^Americah students that is not remedial in nature but 
that/is deaignejl for those Mexican-^Am^j^;fccan stu^ij^ts who are 

capable of entering jpd successfully completing the "regular" 

■ ■ ■ ^ 

freshman English class—that Is, those students who have 

achieved sufficient mastery of grammar, syntax, and paragraph 
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Con^tr^rrfion to -allca^W tfiBm to concentrate on semantics *and 
% the ipodes jaxid aims ''of discburse* 

1^- interest tn such a course began when I was an 
instructor in. the English department at the University of 
Texas a^t;^^stin. With t^e approval of the Engl^iah department 
and the* financial^ backing of the Mexican- American Sfbwiies 
Center, I designed and taught for three consecutive years, 



from 1971 to 1974, a two-semester freshman English cours^ for 
Mexican-American students. I felt the course to be quite| 
sucoesaful. Carlotta Gardenas de Dwyer, one of qjitv^ speakers 
later this raoming, has continu^jd the '^course the last two 



years and has experienced great success with the course. 

Rati onale ' | ' 

Freshman English is Ipypically an interdisciplinary, (^ourse 
intended to strengthen the student's skills in the area of v 
rhetoric and. composi^tion. Thk .course stresses the basic . 
rhetorical concepts and compositional skills that a student 
needs to understand and master in order to improve both his 
thinking and writing. Included are^^ the comprehension and 
applica,tion of such skills as paragraph transition, thematic 
organization, diction, tone, the different modes of discqurse , 



^r^jjl^ch ifs narration, desci*iptlon, evaluation,^ and claJislj^^ation) 
and the major aims of di&course (the exposl,tory, p<«rsjm'8|^e, 



litera?ry, and expressive) # 
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\One oE the major academic problems that/entering 

♦ ^ / 

Mexican-American college freshman students ericoi^nter is the 

high level of non- fiction gtose which they are required ^\ 

r^ad in first semester freshman Englisj/. If the student 

■ . « / ' 

are unable fli)/^ fully comprehend or redate to what they 

^ " / * • * - ; ,1 

they will have gteat difficulty grasping the Ipaslif /rhfetoricd^ 

principles jjhat;. j&ije pr^^se works exemplify. A thbrQu^h und^r- 

standing of basip rhetorical prirtciples Is essenti^il to cle^r 

thinking apd effective writing. Indeed, muph of the s;tereo- 



^lead, ^ 



typic writings by social scientists concerning the 



^American is largel^ due^^j||^the misuse or neglect o^ 
principles essential to ^factual writing. Many of theie 



Me>jican-' 
rhetorical 



writings by ^Social scientists would not hold up to careful 
rhetorical analysis, as false assumptions, inference, | 
sweeping generalizations, . and material fallacies creep in to 
mai/ the scientific nature of the study. 

It is ray belief that the rhetorical concepts and 
skills of composition normally taught in freshman English can 
more easily be taught using content which Is potentially of 
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liore interest to the MexicaTi-^erican student. 'Such a course 
tries to use as many Mexican-American materials or experiences 
Ms possible to teach the same baa4e_j:oncepts needed by all 
freshman English students, This ratic^nale can easily be 
applied^ to any English course with any l^evel of student where* ^ 
writing skills or mental processes, not the specific content 
itself, are tlfe main concern. 

Course readings ^ 

. In selecting readings for the course I atte^^ted to 

fin^writings wttich met the following two criteria: 

" (1) it either exemplified certain rhetorical or compositional 
taults which act as barriers to clear thinking and 
effective writing 

: / - or 

It exemplified specific rhetorical qualities or 
' cbmpps'itional techniques usedrto enhan^ ' clear 
thinking and effective writing 

♦ . * 

(2) jit dealt with some aspect of the Mexican-American 

experience ^ 
Obvlpusly, the latter criterion was not as important as the 
first. Though a lot of time and effort was spent perusing 
Mexican-American writings which met the first criterion, I 
was not always able to- £ind a work which illustrated the 
exact skill or technique I wished to stress. Teaching the 
students to become better thinkers and writers was the foremast 
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consideration. I would' like to, emphasize that the course was 
neither designed nor taught, nor 'is it presently being taught, 
nor should' it ever be taught, as ah ethnic studies course per 
se. 

Examples . l 

Eetmegive some examples of the types 6f things we 
conaldered^in the course- When studying diction we examined 
the different types of jargon^ I included the following 

paragraph the writing of^fMexlcan-Ainerican social 

' ' i / 

scientist as an example of techni*dal jargon|f^ 

■ .it ■ 

"This study is intended to introduce fpf cottslderation 
the premise that Chicano (or Mexican Amerid^an ) activitie^^ 
in all social spHeres\are a practical set o| directed J 
behavior patterns in terms of a heterogeneoa^i^thnic , 
satellite system with thrust and objectives eittergin 
from, iievolving aroornd, and conveying at a collective 
focad point: LA RAZA/'^ ^ v 

Deluvia Hernandez, "La Raza Satellite System" 

tone waa also studied as an essential aspect of writing. The 

following paragraph was used, for example, to illustrate 

"dripping irony": ; 

"Had^^witaritonar lived- tw^nt^^etJx iiieatury^he 
would have called the atrocitie's with which^he is charged 
^'war crimes trials." There is a fundamental difference, 
though, between his execution of Texas prisoners and the 
hangings of Japanese army offiqers like Gei^eral Yamashita 
at the end of the Pacific War. Santa Anna usually was'Slh 
a rage when he ordered his victims shot. The Japanese 
were never hanged without ceremony of a trial — a refinements 
one must coftclude, belonging to a more civilized ageWd a 
more enlightend people." ^ - \ 

Am^rico Paredes, With His Pistol ^n His Hand 



6 



ERIC 



Trevino,V*6 '/ 

Or, when we got T.p expository writing arid studied development ^ 

by definition, I included excerpts from the essay *'0n Gringo, 

Graaser, and Other Neighborly Names" also by Dr. Paredes. As 

an example of exposition of process I used an excerpt from 

Eniesto Galarza's Barrio Boy which describes the process of 

making tamales. In teaching exposition by comparison and 

contrast I used a passage from Octavio Paz's The Labyrinth 

of Solitude in which the author contrasts the Me!)cican with the 

Nor tl> American. ^ 

The study of persuasion as one of the four dominant 

aims of dif^course proved to be very interesting as T use^a 

local political speech deliVered by one of the state r^^)resen- 

tatives wHo was using scare tactics to question the qualifications 

of his challenger, a Mexican-American who had received strong 

support, primarily from the liberal vote. analyzed the 

» ^ 

speech as a persuasive argument from the standpoint of the 
ethical, patjietic, and logical, argument . /We also examined the 
. speech according to organizational and[;;ii5tylistic features 

characteristic of persuasive dispdui:se. / . ' 

^ . .... .... _ . . . - . . ^ ^ ^ 

la the study of the literary use of language we examined 
■such works as JOse' Mor/toya's "La J^sf ita"..for its use of imagery, 
James K. /.Bowinan' s "El Patron" fox the use of flashback and^ 
. foreshadowing, Nick Vaca's "Martfn" 'for point of view and 
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^j, frony, and ; Rudolf o Anaya's Bless Me, Ultima fbr the use of 
symbolism. « ' 

In summary, we need to make the course a6 relevant as 
possible by usi'/ig materials and learning activities which have 
the potential c4f making for an exciting and meaningful course. 
The concepts and skills remain the same. Obviously, 8<Dme , 
students wil/ get additional benefits from this course. Some 
ill be expoked to Mexican-American writii^d^f^^^r the first 
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time and will enjoy the opporturrfty to read about and write 

■[ ■/■ ; / 

on topics relating to , their ethnic group. And some, students 

/ ■ 

will not fdel as inhibited" as they may be in other classes. 
Equality of educational opportunities fpr minority 



students should not be interpretedji as a uniformity of 
curriculum and instructional approaches. We have found that 
the non-^renedial freshman composition coursi^ for Mexican- 
Americans does work and can be exciting and motivating for 



both the student and the teacher. 



- (^y-^- xhi%'m!'^tic^-^^ writing and studied developmeat"'^^^^ 
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"by definition^T^'-l^^ .excerpts from tlje essay "On Sringo^/^ 
7?, Greaserr^d' Otgier Neighborly ' Names" alsb-'byvBr: -^^ ^As / . 

..^ — f^g^^YT^^plre^c^f^ 3?T ofe:es s^X~ :used--an-"excerp%'fToin----^^^ - 

"^,-^£rnesto/Galat2a-g- -Bai:r3^v^oy -yhich descrxbe^^the^p^&cess^of 
-./^ making tangles.. In Reaching ^xpdsitic%J?y'^cVmparisDn ajid', " ^ 



( 



;dg^ febm QctavlQ-vFaz^B'. The Lab^inthy ' 
»Q.f' Solit^cfe' ^ln <05hicb, the a^thar jcohtj?a's6^ the Mexit§n, ,vd-th t1ie ^. 
' North/^efican, • ' V; ^.^^ , 



• A Tile study o^f persilasion as one^of the f ai^r doinin,antr ^ •/ ;;"'V 

aims of ^ disbo^urse proved- ^0 be Very interesting, a^ I us edf a , - v 

local political speech Tdeliver^d by one pf^ th^ ''state, r^teseo- . . Al. 

\' ^ \] tatives who was using sc^r4 .tactics to question, th^ jiualif ic^tions ; • 
: ' \ - "' //^^ A ?^ ehallengey,' ^^Mex-icaft-American who. Had received strong 
r ^ * .^\ippOttr prima^il5S^'f::om thfe/Ubieral vote.^^Wia analtz^cT the 

' t * ^spe^ch as a persuasive^ argument- -£rom-i:h:i§ standpoint --tif the^ 

;^ '>*^;. ' ' ':vv .^^ ^. ' 'V- = :-rf^ * ^vy ' "^'^ ^" ^ ' 

* A'*ii' J'T^o^Vtf^»^-^ ^n*^i -Tr:>air;il ArcrnmpTit. aWs 'also examln^id 1 




T-T^ 



. e^thic^alV pai^hfetic/ -anU dogicaVar^^ examined the ' 

> .T" sjieedh ^ccox^^tyr^^^ features 



I^^he /study of, ^tti&'i-ii^^ langilage we exam/nea* 




•such worlcs as Jos 

- "' .' , ,James.,lC. /Bowman's. 

V--- --f 



, f ore^adowinfo ^Nick^^aca. V "M^ttlfn^S&r^ pQint^\p£. yi,?R atid , * . ..^.^ i - ; i 



^Irdnv. and iRudoito Anaya's Biess~ile, Uti:Ximr -ftjrri)XB-^^^ 



.uaoxro Anaya s pxess uxu^ukt j-ui^/uuc r ^ -S^-n » v - 



\ • - ^ " ''In summary, 'we n^^dyto'-iafce*" tfi-e .jit>urs^ 



',ppssibie by ^ using* inateTial§^and.;learning a;ct^;$^iiri'^ 




on topics' relating., to. i:teir Ethnic group, Andf some ,\ Students , , iS^y ^ J^^^^^ 
w.ill not fejel as inhitrited as they ma^ be in/ other classes. ' » ' 



Equali ty of educational opportunltfes for minority 

*t<^tudents skould not be ihtexpre^ed as- ^' unifortsity, pj- . , ^ 

' - ' ' ' ■ - ' ' - " ' ' ' . ^ ' , ' • ^ 

-^T^^rd-etjiuin- -^t»d— in^t^<5^iQnal^^appr<^^ We . have "f o'nnd ,tha t 
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the-non-^reJiedial ff ashman coiof^osxeioh -course' 4pr Mexican^ ' . . 
Americans does work and cfan be-e:^tcltlr]ig and mptl^ting. f or ^ ^ 
both ttie. student' aild th'e teact^er* - * " ; . ^ ' - . 
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